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Changes in perceptions of studying for the GCSE among Year 10 and Year 
11 pupils
Abstract
This research aimed to explore whether pupils’ perceptions of studying for the General 
Certificate of Education (GCSE) altered during the two year period of study of this 
qualification. Six hundred and forty four pupils from eight schools in Outer London 
completed a self-report questionnaire on two occasions, once in Year 10 and once in Year 11, 
which elicited their responses to statements about studying. Overall, throughout the course 
pupils remained anxious about coursework, examinations and homework and the time 
required for them. There was little evidence that pupils developed an increased level of 
understanding about the demands of the GCSE or a wider range of study strategies to support 
effective learning. That the students in this research remained as uncertain about the demands 
of coursework and the quality of their work in Year 11 as Year 10 warrants attention from 
those who plan and deliver the GCSE.  
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2
Changes in perceptions of studying for the GCSE among Year 10 and Year 
11 pupils
Introduction
Within the current English educational system, the formal Key Stage 4 curriculum is 
dominated by the need for success in General Certificate of Education (GCSE) examinations 
at the end of Year 11. This summative assessment is crucial to all students and impacts on 
entry to further education and possible courses of study, employment opportunities and career 
prospects (Demack et al. 2000). Given the White Paper 14-19 Education and Skills (2005) 
and the increased emphasis on the importance for pupils to gain five or more GCSEs at grades 
A*-C, which will include the demonstration of functional levels of English and mathematics, 
it seems likely that the pressure felt by teachers and pupils alike in relation to the GCSE may 
increase.
Historically, the introduction of the GCSE in 1988 was not without problems. Pupils found it 
difficult to cope with the volume of work and to balance their time between work focusing on 
examination preparation and coursework. Homework tended to be given little attention if it 
was not directly linked to coursework (DES 1988). More recent research has suggested that 
these problems remain. Bishop et al. (1997) reported that the majority of pupils felt 
overloaded with coursework and under pressure with regard to its volume. Despite this, 
coursework was found by the majority to be motivating and more relevant than assessment by 
examination, although most pupils reported that end of course examinations were necessary to 
ensure the credibility of the GCSE (Bishop et al. 1977) and were pivotal to their success 
(Denscombe, 2000). The perceived unpredictable content of examinations generated anxiety: 
pupils fearing that they might revise for a topic to find that it was not covered in the 
examination. 
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While attainment at GCSE has been the subject of much research, to date there is little 
evidence regarding the nature of strategy use among pupils and whether students change or 
adapt their studying practices during the two-years of the GCSE course. Seeking help to 
clarify understanding is an important strategy and there is evidence that students are 
dependent on their teachers (Weeden et al., 1999), although Chaplain (2000) reported that a 
third of the pupils in his survey found it difficult to ask their teachers for help or advice. 
Important, too, is the ability of pupils to assess whether completed work is adequate or not. 
Teachers perceive that students have difficulty in being self-critical (Selmes 1987). Some 
pupils lack confidence in their ability to evaluate their work and some use less than 
satisfactory criteria on which to base their assessments, such as time spent studying (Weeden 
et al. 1999). Uncertainty about what is required presents difficulties for pupils when they are 
evaluating their work. Weeden et al. (1999) suggest that teachers make inadequate use of self-
assessment as a strategy to support the learning process. 
There is considerable evidence from higher education that the ability of students to adopt 
effective approaches to studying that encompass motivational, cognitive and metacognitive 
components impacts on their level of academic success (Ford 1981; Gibbs 1981). Purdie and 
Hattie (1999) suggest that students would be better employed in increasing the range and 
flexibility with which they employ different study strategies rather than increasing time spent on 
learning since it is crucial that study time is productive. What is unclear is whether pupils, when 
studying for their GCSEs, are enabled to develop a wider range of effective strategies to support 
their learning. The research reported here aims to explore this. 
Method
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Six hundred and forty four pupils from eight schools took part in the research completing 
questionnaires in Year 10 and Year 11. The schools were selected to provide a balanced 
sample in terms of type of school and range of ability. Four schools were single sex: two for 
boys only and two for girls only. One girls’ school and one boys’ school had competitive 
entrance requirements while the remaining two schools were non-selective. The four other 
schools were co-educational. One school had a competitive entrance examination while the 
others were non-selective. All schools had received satisfactory inspection reports prior to the 
research.
The pupils completed a questionnaire specifically designed for the research that explored their 
perceptions of studying for the GCSE. This included statements about coursework strategies, 
examination strategies, homework strategies, study strategies and research strategies. The 
questionnaire was designed following guidelines outlined by Rust and Golombok (1995) and 
drew on previous work in this area (see Rogers 2005; Rogers and Hallam 2006). Statements 
were included to assess anxiety, metacognitive awareness, time and resource management, 
help seeking and independent learning. Pupils responded on a five-point rating scale to each 
statement. The actual statements used are reported in the findings section. To counter the 
possibility of acquiescent responses variety was sought in the number of positive and negative 
statements so that participants did not always have to respond in the same direction to provide 
a positive response. 
The questionnaire was administered initially in 2002, when the pupils were in Year 10 and 
then in 2003, when the pupils were in Year 11. Pupils provided their name on the 
questionnaire so that the responses could be matched. All participants were assured that their 
responses would be confidential to the researchers. The data were analysed using multivariate 
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analysis of variance. The use of repeated measures analysis meant that there was greater 
control over individual differences. An overall score for each aspect of studying for the GCSE 
was calculated by summing the total for each sub-category. These were then summed to 
provide a total score for studying for GCSE. Analysis was undertaken in relation to individual 
statements and each aspect. 
Findings
Changes in perceptions of coursework
Repeated measures analysis revealed a main effect for perceptions of coursework (Λ = .208, F 
(15, 629) = 159.83, p <.001, partial η2 = .79) and a significant interaction between the 
perceptions of coursework and year (Λ= .888, F (15, 629) = 5.272, p< .001, partial η2 = .11). 
Paired sample t-tests were carried out to follow up the significant interaction. The Bonferroni 
method was used throughout to control for family wise error rate when carrying out multiple 
comparisons. Statistically significant increases in scores between Year 10 and Year 11 pupils 
were found for: the importance placed on having a computer for homework (t (643) = -5.105, 
p < .001, d = -.2); the notion that coursework tends to pile up (t (643) = 3.889, p < .001, d = .
15); and having to work really hard at the end (t (643) = 3.773, p < .001, d = .15) (see Table 
1). Checking coursework drafts for improvement (t (643) = 3.032, p = .003, d = .12) 
decreased significantly between year 10 and 11. Similar perceptions of coursework 
throughout the two-year GCSE period were apparent in relation to finding it helpful to discuss 
coursework with friends, putting more effort into coursework than other work and valuing the 
freedom afforded by coursework to explore your own ideas. Across both years particularly 
high ratings were given for the importance of having a computer at home, putting more effort 
into coursework than other work, and getting anxious about coursework. 
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Insert Table 1 about here
When in Year 11 pupils remained concerned about the time required for coursework; some 
continued to feel anxious about understanding the requirements of coursework, and were 
anxious about coursework. The lower means gained when in Year 11 suggested that some 
pupils were less able to break coursework down into smaller tasks, were less likely to check 
all coursework drafts in order to improve, were more inclined to respond that coursework 
piles up and that they found themselves working really hard at the end to complete 
coursework. 
Changes in perceptions of examinations
Repeated measures analysis showed a main effect for examination (Λ = .259, F (21, 623) = 
85.081, p <.001, partial η2 = .74), year (Λ = .986, F (1, 643) = 9.431, p =.002, partial η2 = .01) 
and a significant interaction between perceptions of examination and year (Λ = .861, F (21, 
623) = 4.796, p <.001, partial η2 = .14). Paired sample t-tests to follow up the significant 
interaction revealed significant increases between Year 10 and Year 11 for the usefulness of 
the Internet for revision (t (643) = -4.085, p <.001, d = -.16), the use of practice questions and 
past papers (t (643) = -6.112, p <.001, d = -.24) and the use of revision guides (t (643) = 
-5.515, p <.001, d = -.22) (see Table 2). Experiences common to perceptions of examinations 
in both years were seen in relation to revising in short bursts since it enabled better 
concentration, testing oneself when revising to ensure understanding and that something has 
been remembered, and revising more for subjects that are perceived as difficult. While these 
could be regarded as positive strategies, there was evidence of less helpful strategies that 
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continued throughout Year 10 and 11. Pupils continued to feel overwhelmed by the volume of 
material to be revised, remained anxious about examinations because they did not feel that 
they did their best, found it hard to memorise things and reported remembering little once the 
examination was over. The lowest ratings were given for statements relating to planning 
revision in advance, preferring exams because of knowing what to learn, and not needing to 
revise because exams were based on work done during the course. 
Insert Table 2 about here
Changes in perceptions of homework
Throughout the GCSE course pupils, whether in Year 10 or 11, attempted to plan homework 
so that it was manageable, especially in relation to the work required for the next day. 
Repeated measures analysis showed a main effect for homework (Λ = .406, F (8, 636) = 
116.538, p < .001, partial η2 = .59) and a significant interaction between perceptions of 
homework and year group (Λ = .970, F (8, 636) = 2.492, p = .011, partial η2 = .03). Paired t-
tests revealed a significant increase between Year 10 and Year 11 in relation to homework 
being completed in the shortest time possible if it was not seen as important  (t (643) = 2.905, 
p = .004, d = .12) (see Table 3). There was no difference in their approach to taking regular 
breaks when completing homework and reported difficulties in being able to concentrate 
when working from home. Overall, pupils were concerned with the variability in the amount 
of homework set and the impact of this on planning. There was strong agreement that they 
were likely to have to work long hours to complete their homework on some occasions.  
Insert Table 3 about here
Homework completed each week
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The mean number of hours’ homework that pupils reported completing each week varied 
across the two years with pupils reporting completing more homework in Year 11 than when 
in Year 10 (see Table 4). There was, though, less variation in the amount of homework 
completed in Year 11. The difference was statistically significant (t (489) = -3.407, p = .001, 
d = -.12).  
Insert Table 4 about here
Changes in perceptions of study strategies
Repeated measures analysis revealed no main effect for perceptions of studying in Year 10 or 
11 or for the interaction between year and research. In both years pupils were very aware of 
when they failed to understand something (see Table 5). There were also high ratings for re-
reading for understanding, ensuring a comfortable environment for effective study, and 
making use of feedback from teachers. Overall, responses indicated effective study strategies, 
although, there was concern about knowing whether work was sufficiently good and 
organising time to allow for some relaxation each evening. 
Insert Table 5 about here
Changes in perceptions of research
Repeated measures analysis revealed no main effect for perceptions of research in Year 10 or 
11 or for the interaction between year and research. Overall, the Internet was valued as a 
research tool and, although pupils often referred to books, they were less likely to go to the 
library for further information. In Year 11 pupils indicated that they continued to read more 
about areas that they found interesting and were as likely to seek help from someone else if 
they felt unsure. The perceived difficulties in summarising information remained a concern, 
9
as did the anxiety about making lots of notes before feeling confident enough to write an 
essay (see Table 6). 
Insert Table 6 about here
Overall perceptions of studying for the GCSE
An overall score for each aspect of studying for the GCSE was calculated by summing the 
total for each sub-category. These were then summed to provide a total score for studying for 
GCSE. When exploring the differences across each sub-category area, paired samples t-tests 
revealed significant differences between the two years with regard to perceptions of 
examinations. When in Year 11 the pupils gained a significant higher mean score for 
perceptions of examination (t (643) = -3.071, p = .002, d = -.12). There were no significant 
differences across the remaining areas or for the total score. Across each sub-category and 
total score the means and standard deviations were similar (see Table 7). 
Insert Table 7 about here
Discussion
In broad terms, the perceptions of studying for the GCSE held among pupils, whether in Year 
10 or 11 were similar: repeated measures analysis revealed a significant difference for overall 
perceptions of examinations only. Subtle, yet important, differences, though, did emerge from 
the analysis of individual statements. 
There were few changes in perceptions of coursework. Throughout the two-year course pupils 
continued to be concerned about the time required for coursework and understanding its 
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requirements. They also continued to be anxious about it. They reported finding it helpful to 
discuss coursework with their friends, putting more effort into coursework than other work 
and producing several drafts before submitting the final piece of work. At times they felt 
overloaded because of the volume of coursework. In Year 11 pupils were under more pressure 
to complete coursework but they were less likely to check coursework drafts for improvement 
than in Year 10. That the students in Year 11 were as uncertain about the demands of 
coursework even when nearing the end of the two-year course warrants attention from those 
involved in the planning and delivery of GCSE courses.
In both years pupils felt similarly anxious about examinations because they didn’t feel that 
they did their best, felt overwhelmed by the volume of the material to be revised, and reported 
that they found it hard to memorise things. While anxiety associated with final examinations 
was similar in both years, in Year 11, some pupils appeared more confident about 
examination preparation. In Year 11, pupils were more likely to use practice papers and past 
questions, revision guides, and the Internet to assist their examination preparation.  
Throughout the two-year course, pupils reported attempting to plan their homework so that it 
was manageable. Despite this, they had to work very long hours to complete homework on 
some occasions. Pupils in Year 11 completed an average of 10.5 hours homework each week 
which was significantly more than that completed in Year 10: mean 9.66 hours. These 
findings reflect those of Weston (1999), who reported an average of 10 hours per week, and a 
rise in the amount of homework during the GCSE course. In both years pupils reported 
concerns about the variability of the amount of homework set and the impact of this on the 
planning of their work supporting earlier findings (Weston, 1999; Hallam, 2004). Pupils felt 
overloaded, reporting that there was too much homework for the time allocated. Prioritising 
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the time required for coursework and homework was difficult and generated stress. By Year 
11 pupils were more likely to complete homework in the shortest amount of time if it was not 
perceived to be important. 
Perceptions of studying and research were similar whether in Year 10 or 11. Pupils reported 
making an effort to improve understanding, making use of feedback from teachers, re-reading 
for understanding and spending time being critical of their work. Even in Year 11, some 
pupils remained uncertain about the quality of their work supporting earlier findings (Weeden 
et al., 1999). They continued to find it difficult to organise their work so that there was time to 
relax each evening. Even in the final stage of the two-year course there was no significant 
increase in help seeking. As this has been identified as an important strategy (Weeden et al., 
1999) this is a matter for concern. 
In Year 11 pupils’ overall perception of the examination element of the GCSE was more 
positive than in Year 10. No overall differences were found in relation to the other sub-
categories. Pupils also appeared to be under greater pressure than in Year 10. They reported 
completing more homework each week, were more likely to respond that coursework piled up 
and that they had to work really hard at the end to complete coursework. The most important 
finding from this research is the overall lack of change between Years 10 and 11. Pupils were 
still concerned about understanding the requirements of coursework, feeling overwhelmed by 
the amount of material to be revised, expressing concern over the variability of homework 
and the impact this had on their ability to plan their work, and finding it difficult to summarise 
information. 
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The 14-19 White Paper (2005) increased the emphasis on the importance of the need for 
pupils to gain five or more GCSEs at grades A*-C. With most new GCSE courses beginning 
in 2009 it is too soon to assess the impact of the introduction of controlled assessment in place 
of coursework and the option of unitised examination assessment. While these changes may 
address some of the concerns expressed by students in this research, questions remain as to 
whether pupils will receive the necessary support and guidance to understand the new GCSE 
requirements and whether they will be encouraged to develop study strategies that include 
motivational, cognitive and metacognitive components. Policy makers, educationalists and 
teachers need to take account of these issues if young people are to remain engaged in 
learning. 
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Table 1: Perceptions of coursework in Year 10 and 11
N = 644, df = 643 Year 10 Year 11 t Sig.
Mean SD Mean SD
It’s really important to have use of a  
computer at home for coursework
4.25 0.889 4.45 0.796 -5.105 <.001
I find coursework gives you the opportunity  
to explore your own ideas
3.42 1.158 3.38 1.179 .767 NS
I often spend long hours doing coursework  
because I am anxious for it to be right (R)
3.44 1.221 3.49 1.21 -.894 NS
I try to break my coursework down into  
small tasks rather than seeing it as a  
massive project
3.31 1.266 3.16 1.255 2.48 NS
When given lesson time for coursework I  
prefer to chat with my friends and then  
work at home (R)
3.14 1.333 3.19 1.304 -.712 NS
I like doing coursework because you can do  
it in your own time
3.1 1.318 3.05 1.355 .744 NS
I find that coursework tends to pile up (R) 3.58 1.254 3.81 1.19 -3.889 <.001
I put more effort into coursework than other  
work
3.89 1.166 3.94 1.114 -.929 NS
I make sure that I check all my coursework  
drafts for any mistakes to see if I can  
improve
3.82 1.085 3.66 1.147 3.032 .003
I usually have to work really hard at the  
end to complete coursework (R)
3.55 1.267 3.77 1.193 -3.733 <.001
I find it helpful to discuss coursework with  
my friends
3.72 1.141 3.75 1.105 -.506 NS
I get anxious about coursework (R) 3.33 1.29 3.43 1.246 -1.659 NS
I feel that you get less help from teachers  
for coursework (R)
3.06 1.339 2.93 1.304 2.045 NS
It’s difficult to manage the time required for  
coursework because there is no limit to  
what could be done (R)
3.42 1.211 3.45 1.212 -.422 NS
I’m not always sure about what is required  
for coursework (R)
3.35 1.227 3.33 1.241 .397 NS
I tend to do several drafts of coursework  
before submitting the final piece of work
3.07 1.304 3.16 1.273 -1.363 NS
Note: Scores with R were reversed when calculating the total coursework score.
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Table 2: Perceptions of examinations in Year 10 and 11
df = 643 Year 10 Year 11 T Sig.
Mean SD Mean SD
I prefer exams because you know what  
you’ve got to learn
2.89 1.21 3.03 1.226 -2.281 NS
I usually plan my revision weeks in  
advance
2.62 1.235 2.71 1.223 -1.475 NS
I find websites (e.g. BBC Bitesize)  
helpful when revising for exams
3.06 1.273 3.31 1.305 -4.085 <.001
I go through lots of practice questions  
and past papers to help prepare for the  
exams
3.15 1.238 3.51 1.149 -6.112 <.001
I find it helpful to revise with my friends 3.02 1.372 3.05 1.29 -.402 NS
Most of the exams are based on the  
work that I have done during the GCSE 
course so I don’t feel that there is much  
to revise
2.46 1.167 2.41 1.161 .757 NS
When revising I test myself to check that  
I understand everything
3.6 1.173 3.64 1.078 -.757 NS
I find it hard to memorise things (R) 3.17 1.351 3.17 1.376 .054 NS
I tend to revise in short bursts because I  
concentrate better that way
3.45 1.194 3.42 1.206 .48 NS
I tend to revise more for subjects that I  
find difficult
3.6 1.254 3.59 1.189 .1 NS
I get anxious about exams because I  
don’t feel that I do my best (R)
3.68 1.258 3.57 1.252 1.725 NS
I vary the amount of revision I do  
depending on whether I find the subject  
easy or difficult
3.74 1.088 3.76 1.107 -.402 NS
I feel that I have to spend hours rote-
learning facts for a lot of the exams (R)
3.15 1.193 3.27 1.182 -1.968 NS
I use different ways of revising 3.15 1.231 3.18 1.218 -.526 NS
I don’t feel confident in assessing  
whether I know something or not (R)
3.13 1.144 3.09 1.122 .628 NS
When revising I usually test myself to  
see if I remember things
3.63 1.177 3.59 1.155 .602 NS
I find it difficult to make notes for  
revision (R)
2.95 1.33 2.97 1.308 -.351 NS
If I know I don’t understand something 
then I avoid those questions (R)
2.97 1.28 2.85 1.253 2.043 NS
I usually try to remember lots of facts  
for exams rather than gaining an 
overview (R)
3.33 1.091 3.37 1.14 -.773 NS
Once the exam is over I find that I  
remember very little (R)
3.28 1.269 3.43 1.199 -2.586 NS
I usually use revision guides to help me  
prepare for exams
3.63 1.208 3.95 1.124 -5.515 <.001
I feel that there is so much to learn that  
I find it difficult to know what to revise  
(R)
3.7 1.139 3.66 1.191 .715 NS
Note: Scores with R were reversed when calculating the total examination score.
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Table 3: Perceptions of homework in Year 10 and 11
df = 643 Year 10 Year 11 t Sig.
Mean SD Mean SD
I try to plan my homework so that it is  
manageable
3.14 1.239 3.13 1.189 .028 NS
I usually do my homework at school 2.29 1.16 2.44 1.249 -2.586 NS
If I don’t feel that homework is important  
then I do it in the shortest time possible (R)
2.91 1.287 3.09 1.282 -2.905 .004
I usually take regular breaks when doing  
my homework
3.46 1.256 3.47 1.19 -.055 NS
I find it difficult to concentrate when 
working at home (R)
2.49 1.324 2.51 1.317 -.449 NS
I usually leave my homework until it  
absolutely has to be done (R)
2.94 1.348 3.06 1.319 -2.099 NS
Sometimes I have to work really long hours  
to finish my homework (R)
3.59 1.273 3.56 1.249 .48 NS
The amount of homework varies so much 
that it is difficult to plan my work (R)
3.62 1.159 3.6 1.141 .498 NS
I always plan what homework I have to  
complete by the next day
3.37 1.26 3.29 1.262 1.319 NS
Note: Scores with R were reversed when calculating the total homework score.
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Table 4: Reported homework hours during Year 10 and 11
N = 490 Mean SD Minimum Maximum
Year 10 9.66 5.043 1.5 44
Year 11 10.5 4.987 0 35
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Table 5: Perceptions of study strategies in Year 10 and 11
df = 643 Year 10 Year 11 t Sig.
Mean SD Mean SD
I find it helpful to work with music  
playing because it helps me to 
concentrate
3.47 1.329 3.41 1.311 1.019 NS
I’m unsure whether my work is any good 
or not (R)
3.11 1.185 3.06 1.19 .871 NS
I often work in front of the TV because it  
prevents me from getting bored (R)
2.43 1.354 2.3 1.297 2.288 NS
I usually make sure that I have  
everything I need before starting work
3.52 1.206 3.6 1.142 -1.413 NS
I often re-read things if I don’t  
understand the first time
4.35 .743 4.32 .749 .88 NS
I spend time being critical of my own 
work since it helps me to produce better  
work
3.31 1.152 3.3 1.148 .167 NS
Wherever I’m working I make sure that I  
feel comfortable so that I can focus on 
what I have to do
4 .963 4.02 .913 -.329 NS
I find it difficult to organise my work so  
that I have some time to relax each  
evening (R)
3.29 1.297 3.25 1.269 .611 NS
If my work isn’t going well then I find it  
helpful to change to another task for a  
while and then go back
3.61 1.206 3.6 1.102 .262 NS
I know what I need to do to get a good 
mark
3.5 1.229 3.52 1.213 -.343 NS
I find it hard to accept criticism of my  
work (R)
2.63 1.235 2.64 1.218 -.243 NS
I make use of the feedback from teachers  
since it helps me to improve
3.88 1.061 3.97 .929 -1.786 NS
If I am unsure about something then I  
make an effort to improve my 
understanding
3.7 1.002 3.78 .951 -1.657 NS
Often I have to cancel seeing my friends  
or going out because I have too much 
work to do (R)
3.02 1.386 3.16 1.343 -2.271 NS
I am aware when I don’t understand 
things
4.03 .97 4.04 .886 -.166 NS
Note: Scores with R were reversed when calculating the total study strategy score.
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Table 6: Perceptions of research in Year 10 and 11
df = 643 Year 10 Year 11 t Sig.
Mean SD Mean SD
I find it useful to have Internet access for  
research
4.34 0.868 4.36 0.835 -.417 NS
If I find my work difficult then I look  
things up in other books
3.46 1.194 3.52 1.085 -1.115 NS
I often go to the library for extra  
information
2.29 1.175 2.2 1.118 1.711 NS
When I need information about a topic I  
usually rely on the books that I have at  
home (R)
3.17 1.247 3.14 1.238 .531 NS
I often read more about areas that  
interest me
3.92 1.083 3.9 1.072 .445 NS
I like gathering information from a range  
of sources and then forming my own 
opinion
3.27 1.195 3.23 1.175 .579 NS
I tend to write lots of notes about a topic  
before feeling confident enough to write  
an essay (R)
3.12 1.282 3.19 1.247 -1.127 NS
If I feel unsure about something I ask for  
help from someone else
3.86 0.992 3.86 1.007 .123 NS
I find it difficult to summarise  
information (R)
3.13 1.327 3.07 1.289 1.021 NS
Note: Scores with R were reversed when calculating the total research score.
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Table 7: Mean, standard deviation and range for each sub-category and total score
Minimum Maximum Maximum 
possible 
score
Mean SD
Year 10 coursework 31 72 80 49.71 6.516
Year 11 coursework 29 70 80 49.14 6.651
Year 10 exam 40 94 110 66.65 8.463
Year 11 exam 45 95 110 67.77 8.121
Year 10 homework 12 40 45 26.71 4.284
Year 11 homework 14 39 45 26.5 4.193
Year 10 study 35 71 75 52.9 5.79
Year 11 study 31 68 75 53.14 5.566
Year 10 research 20 42 45 29.73 3.676
Year 11 research 15 42 45 29.68 3.43
Year 10 total score 165 298 355 225.68 19.779
Year 11 total score 159 298 355 226.23 19.186
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